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Over the past year, the Connecticut State Depart-

ment of Education (CSDE) has received requests 

from districts for support documents to assist in 

the implementation of Scientific Research-Based 

Interventions (SRBI). This document, Paraprofes-

sionals and SRBI, is the first in a series of docu-

ments to provide guidance and support to dis-

tricts in the implementation of the SRBI frame-

work.  

Paraprofessionals play important roles in im-

proving student achievement. They also can 

serve as a valuable resource for providing in-

structional support. Before making decisions re-

garding the appropriate role of paraprofessionals 

in the SRBI process, schools and districts should 

examine how they are currently training, super-

vising and evaluating their paraprofessionals. 

The Connecticut Guidelines for Training and Sup-

port of Paraprofessionals was published and en-

dorsed by the CSDE to inform and guide district 

personnel in the many important factors to con-

sider in the use of paraprofessionals, specifically 

their training and effective use. It also clarifies 

the paraprofessional role as it is related to in-

struction. The CSDE highly recommends that 

this document be used as the foundation for 

identifying appropriate roles for paraprofession-

als in the SRBI framework. It is important that 

once these roles are identified, the paraprofes-

sional continues to work under the direct super-

vision of a certified teacher and receive ongoing 

specialized training. 

We welcome your comments and suggestions 

regarding this publication. Comments should be 

directed to Iris White, Bureau of Accountability 

and Improvement, iris.white@ct.gov. 

Paraprofessionals and Instructional Support  
Connecticut’s 

Definition of a 

Paraprofessional 

“An employee who 

assists teachers and/

or other professional 

educators or 

therapists in the 

delivery of 

instructional and 

related services to 

students.The 

paraprofessional 

works under the 

direct supervision of 

the teacher or other 

certified or licensed 

professional. The 

ultimate 

responsibility for the 

design, 

implementation and 

evaluation of 

instructional 

programs, including 

assessment of 

students’ progress, is 

a collaborative effort 

of certified and 

licensed staff.” 

-Connecticut’s Guidelines for 

Training and Support of 
Paraprofessionals, pg. 7 

Paraprofessionals 

and SRBI 

Inside this issue: 

A Paraprofessionals 

Guide to SRBI 

2 

Paraprofessional Ques-

tions Regarding SRBI 

3 

Sample Roles for Para-

professionals 

4 

Paraprofessional De-

velopment Resources 

5 

The CSDE has endorsed and 

published this guideline docu-

ment to inform and guide dis-

trict personnel in the many im-

portant factors to consider in the 

use of paraprofessionals, specifi-

cally their training and effective 

use. The guidelines can be 

downloaded from the CSDE 

Paraprofessional Information 

and Resources page: 

www.ct.gov/sde/para-cali. 

mailto:iris.white@ct.gov
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Paraprofessionals and SRBI 

A Paraprofessionals Guide to SRBI 

“A key component 

to SRBI is that all 

children, including 

English Language 

Learners receive 

high quality 

curriculum and 

instruction, 

attention to the 

quality of the 

school climate, as 

well as a 

comprehensive 

system of social-

emotional learning 

and behavior 

supports in the 

general education 

classroom or 

program. (Tier I)” 

For more information 

regarding SRBI, 

please log onto: 

www.ct.gov/sde/SRBI 

SRBI is Connecticut’s Framework for Response to Intervention (RTI), a process 

used to determine if and how students respond to instruction and social-

emotional learning. SRBI provides a framework for school teams for design-

ing, implementing and evaluating educational interventions in a timely 

manner. SRBI emphasizes successful instruction for all students through 

high-quality general education practices, as well as targeted interventions 

for students experiencing learning, social‐emotional or behavioral difficul‐

ties. A child’s progress is assessed and results are used to make decisions 

about appropriate supports. SRBI uses a three-tiered model as a continuum 

of support.    

Tier I: (Core) the on-going general education curriculum, instruction and 

social/behavioral supports for all students, with adequate differentiation of 

instruction.  

Tier II: (Supplemental/Targeted) short-term (e.g., 8 – 20 weeks) targeted 

interventions provided in small group settings for students who are not 

making progress with the Core instruction; it is part of the general educa-

tion system. Student progress should be assessed weekly or biweekly.  

Tier III: (Intensive) more intensive and/or individualized short-term (e.g., 8 

– 20 weeks) interventions for students who fail to respond adequately to the 

supplemental/targeted interventions; it is part of the general education sys-

tem.  

A key component to SRBI is that all children, including English Language 

Learners, receive high-quality curriculum and instruction, attention to the 

quality of the school climate, as well as a comprehensive system of social-

emotional learning and behavior supports in the general education class-

room or program. (Tier I)  

Common Assessments are given to all students to enable teachers to moni-

tor academic and social progress, and identify those who are experiencing 

difficulty early. Students may be identified as needing additional supports 

to supplement what they are currently receiving in Core instruction (Tier I). 

Additional teaching strategies or methods that have been proven to be ef-

fective in teaching children and result in improved student achievement are 

used (Tier II and Tier III). 

http://www.ct.gov/sde/SRBI
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The following are sample questions from the SRBI and Paraprofessionals Panel at the State 

Education Resource Center (SERC) Annual Paraprofessional Conference held on October 29, 

2009. 

Q:  Are there time lines for interventions? (Tier II, III) 

A: Interventions are short term (e.g., 8 to 20 weeks) and remain part of the general education 

sytem, with supports from specialists. These interventions are supplemental to the core aca-

demic instruction and behavioral supports that are part of Tier I. 

Q: Would you continue an intervention once growth is evidenced after two weeks? 

A: Yes, if growth is evidenced (indicating that the intervention is working), an intervention 

should continue. Two weeks would not be sufficient time to make a decision to remove an in-

Teachers need to determine whether an intervention is successful or needs to be changed. Progress 

monitoring is the process by which teachers can better understand a child’s needs and demonstrate 

the growth children are making in a specific area. For students not making progress from supplemen-

tal interventions (Tier II), they are provided with a higher level of support (individualized instruc-

tion) they need to be successful learners (Tier III). With appropriate selection and monitoring of inter-

ventions, the expectation is that most students make enough progress to continue with Core Instruc-

tion (Tier I) without additional supports. 

Collaboration among all school staff ensures positive learning experiences, early identification of stu-

dent needs and positive outcomes for struggling students. As a paraprofessional, you can be a valu-

able part of SRBI teams by assisting teachers with screening, benchmarking and progress monitoring 

assessments, recording observations of behavior and learning strategies and entering assessment data 

into a management system. Paraprofessionals can also serve as a member of the intervention team. 

On this team you can collaborate with teachers to provide support for students and implement 

teacher planned interventions. It is important that in each of these roles you work under the direct 

supervision of a certified teacher and complete specialized training and participate in schoolwide 

professional development to enable you to perform these duties. 

For more information regarding SRBI, please log onto: www.ct.gov/sde/SRBI. For additional infor-

mation regarding appropriate roles for paraprofessionals in the SRBI process, please contact Iris 

White, Bureau of Accountability and Improvement, 860-713-6794 or e-mail at: iris.white@ct.gov. 

A Paraprofessionals Guide to SRBI, continued 

http://www.ct.gov/sde/SRBI
mailto:iris.white@ct.gov
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tervention, whether making progress or not. Teachers would determine if the level of growth and 

amount of time spent on an intervention requires a change. Progress on interventions should be 

considered relevant to a grade level standard or benchmark. 

Q: Who is managing the progress monitoring? (literacy, math, behavior) 

A: Certified staff should manage the process of progress monitoring. 

Q: What type of training are you suggesting districts give to the paraprofessionals specific to 

SRBI? 

A: First, an overview of SRBI, roles of paraprofessionals and teachers in the instructional process, 

intervention training and data collection.  

Questions  and Answers from Paraprofessionals and SRBI Panel, continued 

Collaboration is a general team that describes an interactive process whereby persons with diverse 

backgrounds and expertise jointly agree to work together to generate creative solutions to mutu-

ally defined issues. Mutual trust, respect and open communication characterize collaboration. 

In a school that is well underway in implementing the SRBI framework, the staff knows that col-

laboration is essential. Effective teacher and paraprofessional collaboration can enhance the poten-

tial for increased student learning. If all staff is taking responsibility for all students, then all staff 

(including paraprofessionals) takes part in the collaborative process. All staff must recognize and 

value the role of the paraprofessional and the input he or she provides related to students. The 

paraprofessional in the role of collaborator is one who works with interventionists to problem 

solve on behalf of students who need specialized help to meet their instructional goals. As a par-

ticipating team member, paraprofessionals can attend meetings and share relevant information 

with other team members to facilitate problem solving, decision making, program planning and 

other team activities.  

The Connecticut Guidelines for Training and Support of Paraprofessionals includes resources to  

help facilitate teacher-paraprofessional collaboration: 

sample Teacher Paraeducator Planning Tool 2; 

blank Sample Teacher Paraeducator Planning Tool 3;  

classroom Analysis Worksheet 4; and 

schedule for Paraprofessional Staff.  

Paraprofessional and Teacher Collaboration 



VOLUME 1, ISSUE 1  APRIL 2010  5 

The CSDE professional development for paraprofessionals is coordinated by Iris 

White, Education Consultant, Bureau of Accountability and Improvement. 

Please contact Iris White at 860-713-6794 or e-mail at iris.white@ct.gov. 

SERC provides many professional development opportunities through its Para-

professionals as Partners Initiative. Through a variety of professional development 

opportunities, paraprofessionals working in collaborative partnerships with 

general and special educational teachers and support services professionals can 

acquire skills to enhance their ability to effectively provide instruction and other 

direct services to meet the diverse needs of all students. In addition, SERC coor-

dinates an annual paraprofessional conference in the fall of each school year. For 

more information, please contact Stefanie Carbone, Consultant, SERC, at 860-

632-1485, ext. 306 or e-mail at carbone@ctserc.org. 

The Capital Region Education Council (CREC) also offers a variety of profes-

sional development and job opportunities for paraprofessionals and aspiring 

paraprofessionals, including a comprehensive job-embedded professional de-

velopment curriculum called The Compass. This series of modules, aligned 

with National Paraprofessional Standards, has been designed to enhance the 

paraprofessionals’ skills in working with students in educational settings. More 

information can be found on the paraprofessional page of the CREC Website: 

www.crec.org/parprofessional or by contacting your local regional education 

service center (RESC): 

ACES: Patricia Hart-Cole,  phart@aces.org 

CES: Dr. Christine Peck, cpeck@ces.k12.ct.us 

CREC:  Tricia Silva, tsilva@crec.org 

EASTCONN: Elaine Rothenberg, erothenberg@eastconn.org 

EDUCATION CONNECTION:  Jodiann Tenney, ten-

ney@educationconnection.org 

LEARN:  Susan Hall, shall@learn.k12.ct.us 

 

Professional Development Resources for Paraprofessionals 

The State of Connecticut Department of Education is committed to a policy of equal opportunity/affirmative action for all qualified persons and 
does not discriminate in any employment practice, education program, or educational activity on the basis of race, color, national origin, sex, disabil-
ity, age, religion or any other basis prohibited by Connecticut state and/or federal nondiscrimination laws. Inquiries regarding the Department of 
Education’s nondiscrimination policies should be directed to the Equal Employment Opportunity Director, State of Connecticut Department of 
Education, 25 Industrial Park Road, Middletown, CT 06457-1543, 860-807-2071. 
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Bureau of Accountability 

and Improvement 
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Hartford, CT 06145 

Telephone: 860-713-6760 

Fax: 860-713-7035 
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