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“It’s not that I’m so smart ...
| just stay with problems longer.”

-Albert Einstein
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History
of the
Guidelines

v'Update the AT Guidelines
of Connecticut

v Enrich them with current
information and
technology

v'Foster the participation
and utilization of AT
services and devices

v'Deliver these through a
collaborative effort and
across environments
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History
of the
Guidelines

AT Guidelines

v'Facilitate a review of
the AT process

v'Give structure to
differing stages of
development

v Clarify misconceptions

v’ Offer examples of best
practices and the AT
continuum

CONNECTICUT STATE DEPARTMENT OF EDUCATION




AT “..with current
information and
technology..”

Guidelines

* In the 215t Century ...
e Technology moves quickly...

e We recognize as we publish
these guidelines — portions may
need updating
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AT * Intendedto be
“interactive”

Both a web-based
document for ease of
review and a PDF (for
printing)

e \Web-based information —
immediate access to
websites

e Hyperlinked to sections
and appendices

e E-PUB available

Guidelines

CONNECTICUT STATE DEPARTMENT OF EDUCATION




STATE OF CONNECTICUT
STATE DEPARTMENT OF EDUCATION

Special Education/Guidance Documents — Topic Briefs/
Guidelines for Assistive Technology

http://www.sde.ct.gov/sde/cwp/view.asp?a=2663&0=334974

CONNECTICUT STATE DEPARTMENT OF EDUCATION

Home About Us Forms & Publications Calendar Contact Us
1 1
ol CONNECTICUT ASSISTIVE TECHNOLOGY GUIDELINES
ity

Connecticut Assistive Technology Guidelines

Executive Summary
Foreword

Acknowledgments

CONNECTICUT STATE DEPARTMENT OF EDUCATION



http://www.sde.ct.gov/sde/cwp/view.asp?a=2663&q=334974
http://www.sde.ct.gov/sde/cwp/view.asp?a=2663&q=334974
http://www.sde.ct.gov/sde/cwp/view.asp?a=2663&q=334974

AT
Guidelines

Section 1:
Ages 3 - 21
Chapters

13 chapters

— Examples:
e Laws and Policies
e Assessment/Evaluation
e Funding

e AT: Documentation,
Implementation and
Effectiveness

 NIMAS/NIMAC and CT AEM

— Acronym Page, FAQ,
Resources, Case Studies,
Glossary and Appendices (1-12)
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AT  Provide a framework for the

- - process of delivering AT
Gwdellnes services for students with
: . disabilities primarily in the
Section 1: educational setting.
e Assist educators, parents,
General advocates and students to
: understand the legislation
Overle ____ andrights of students with a
e disability regarding the use
B e (v e e and availability of
' technology.
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e 11 Chapters

— Examples:

AT e Consideration of Assistive
Technology

G U | d e | | nes e Documentation of Assistive

Technology and the

. . Individualized Family Service
Section 2: plan (IFSP)
e Funding for Assistive Technolo
Infants & Hneing Tor AssIsHY &Y

— Resources and Appendices (1-8)

Toddlers
Chapters
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infants and toddlers who
require AT - as indicated
under the Individuals with

 Provide guidance to service
providers to ensure that all

Guidelines Disability Education Act (IDEA)
Part C, receive the appropriate
Section 2: services and devices.
e Assists parentsin
General understanding how assistive
technology is incorporated
Overview into early intervention (El)

services in Connecticut.

DUCATION




AT
Guidelines
Highlights of

Section 1
& Section 2

e Differences

— Individualized Education
Program (IEP) verses
Individualized Family Service
Plan (IFSP)

—  Addressing elements with the Educational System verses
the Early Intervention and service providers

e Similarities
— Documentation
— Assessment and Evaluations

e Common Features

— AT Considerations

— AT Implementation and Effectiveness
— AT Continuum
—  Definitions
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AT
Guidelines

Themes

According to IDEA - “Each
public agency must ensure that
assistive technology devices or
assistive technology services”
be provided to students with
disabilities.

Assistive Technology (AT) is a
term that covers everything
from specialized drinking cups
to wheelchairs; from Velcro to
computers.

Range on a continuum: low,
mid and cutting-edge high-tech
tools.
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AT
Device

An assistive technology device is any
item, piece of equipment, or product
system, whether acquired commercially
off the shelf, modified, or customized,
that is used to increase, maintain, or
improve the functional capabilities of
children with disabilities (IDEA 2004).

The type of AT device depends upon:
— The abilities and needs of the individual

— The environment (e.g., an electronic
communication device for the classroom
and a picture communication system for the
cafeteria)

— Demands of the task (e.g., a wheelchair for
mobility and a text-to-speech device for
reading).
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AT
Device

NoTe: When the Individuals with
Disability Education
Improvement Act was released
in 2004, an exception was added
for the assistive technology
device “term does not include a
medical device that is surgically
implanted or the replacement of
such device” (Sec. 602(1)(A); 34
CFR §.300.5).

For example, cochlear implants
would fall under this exception.
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AT * An assistive technology
service means any service
. that directly assistsa child
Services with a disability in the

selection, acquisition, or use
of an AT device (ipea 2004).

* [tisimportant to recognize
the equal importance that
the law places on the actual
AT device(s) that the student
/young child needs and
provisions of AT Services.

Ensuring that a child
accesses and benefits from
needed AT device(s).
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Continuum from No/Low Tech to High Tech

(adapted from TATN)

Assistive
Technology

e — E—

No/Low . .
/ Mid Tech High Tech
Tech

4 Y4 Y4 )
*Simple *Some Maintenance *Complex Electronics
*Little Maintenance *Some training *More training
*Limited/No Electronics *More Electronics *More Maintenance

VAN VAN J
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AT Continuum

e No Tech /Low Tech

e Mid Tech

* High Tech
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AT Devices in the AT Continuum

Assistive Technology _

V
=

Mid Tech
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AT Services I

and Assistive Technology

Devices supports/provides:
* ACCESS to programs

* PARTICIPATION in
activities

* PROGRESS in school
and throughout life.
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General Specialized
AT Education Instruction
Services

IEP
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AT Services-IEP - Page 8

Program Accommodations and Modifications

Studerr: D=0E: Distriot Westng Caie:
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Modifications

Modifications change WHAT is taught,
learned or demonstrated. Modifications

deviate from the student’s grade level
standards.

Accommodations

Accommodations change HOW
something is taught, learned and

demonstrated.

i CSDE SORNECTICUT STATE DEPARTMENT OF FDUCATION




e Accommodations and
Modifications to be provided
to enable the child:
- To advance appropriately toward attaining his/herannual goals;
AT - Iar?iec&?l]/r(r)ml'ved inand make progress in the general education

- To participate in extracurricular and other non-academic
activities, and

S .
e rv' C e S - To be educated and participate with other children with and

without disabilities.

e Accommodations may include
Assistive Technology Devices
and Services
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e The CSDE Website

http://www.sde.ct.gov/sde/
site/default.asp

CSDE CONNECTICUT STATE DEPARTMENT EDUCATION

CT

DiannaWentzedl

e Connecticut's Resource Guide

Of Assistive Technology (AT), Supports and Accommodalions
Teachers & tor Instruction and Formatwe, Interim ang Summative Assessments
Parents & Community .
e S O u I C e Introduetion

Students
Adult Fducation

The purpese of s gulde s to inform cducators, instuctional staff, parents, and students about avallable resources that may oe
School & District

utilized fo ensure that educational outcomes are realized for 2l studerts. Assistive techniobogy is a support that is considered for many

Shugents.
[ ]
sgg':fg;&%! Ei are ille far dets ing e assistive b ies, suppests and that pramode success
Throwgh the formative assessment process which clanfies intended leaming, clicts, Inerprets, and cts on evdence: e identified
assistive technologies, supports and acc dations can be tained, adapted and mirared from instuction through summative

School ( assesament
Performapte
REPORTS

Students ofen need supports to aceeas inabucSion and padicipate in asseasmenta Utilizing these resawrcas and supports during

Inziruction as well a5 assessment, provides students 2ccess b enriched educational experences. and prepares MEm to be career
and college ready.

Puinls o consider,

Uneversal Design Tor Learning (UDL) is ceniral 1o e planning and development of instruction Tor all studenls.
Docurmentation of all te0ls, SUpPoNs and accommotations IS aitical and should be cleary neted in e indvdualized
educalion program (IEP).

- ae dations and AT ies for students need to be considered regulary.
« The Smaner d C (SBAL) afers Linvarsal Taols Bat are avallabie ta all shusents; Designaleg
CAREER Suppoans and ane oeveloped by teams for kdentfied students and are utilized for cally
OPPORTUNITIES instruction and are available for summative assessments.
4 » The Alernate allows for indaiduali and Assistive Technology that miror suppors
[PReceRs Updwes by e-mar | 1Azed during Instuction.

[ @-ALERTS |

Statewide Summative Assessments

REGISTER
Online to
=VOTE Smarter Balancesd Assessment Congurtivm (SB4C)
— + Freguenty gsked quostions
Requlations of T + Sample questions1
| State Agendus * Sample queslions 2
- « Tipsheet
access health CT % Comedio Atemate (CTAR)
« Froquenty gsked queslions 1
Airrrrsds e a_Frarmeny axiad nuastinns 7
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AT

&
Smarter
Balanced

Smarter
Balanced

Assessment Consortium

e Assessmentitems and tasks are

accessible for a broad spectrum of
students.

e Accessibility issues specific to

students with vision, who require
audio representation, and students
who communicate in American Sign
Language or English Language
Learners (ELL) are provided.
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{/E;nbedded

Smarter

Balanced

Assessment Consortium

/—Universal Tools: Available to ALL students

~

Breaks

Calculator

Digital Notepad
English Dictionary
English Glossary
English Thesaurus
Expanded Passages
Global Notes
Highlighter
Keyboard Navigation
Mark for Review
Math Tools
Spell-Check
Strikethrough
Writing Tools

Zoom

Non-Embedded

Breaks

English Dictionary
Scratch Paper
Thesaurus

/

Designated Supports: Available to ANY student with a
need determined by educators

Embedded

* "Audio Translation
Glossaries
Color Contrast
Masking

+ Text-to-Speech
*Translations-Math
(Glossary)
*Translations-Math
(Stacked)*
Turn off any universal
accessibility tool

Non-Embedded
“Bilingual Dictionary
Color Contrast
Color Overlay
Magnification
Noise Buffering
~Read Aloud
Separate Setting
“Translation-Math(Glossary)
+ "Translation Test Direction

-

; - Available to students with an
Accommodations: B o 504 Plan

Embedded

N

American Sign Language (Video)
Braille

Closed Captioning

Streamline View

Text-to-Speech (ELA-reading
Passages) grades 6-11

Non-Embedded

Abacus

Alternate Response Options
Calculator- grades 6-11
Multiplication Table-grades 4-11

# Print on Demand

~ # Read Aloud- (ELA-reading
Passages) grades 6-11

~ # Scribe

Speech-to-Text

~ Requires Trained Educator

*EL-ONLY

# Requires Petition for Approval of Special Documented Accommodations

9/2014
7 )




ccommodations

AR\ T A SR

Intellectual Disability Hearing Impairment
R 04%

Traumatic Brain Injury B a
e __ ADD/ADHD
Autism b 11.9%

5.096 Orthopadic
Multiple Disabilities - - 0%
L) Emotional Disturbance
4.1%
Deaf-Blindness
LY.

Orther Health
Impairment
g p 5.9%
Specific Learning
Disability
54.8%

2012 Percentage of Students with an IEP Receiving Text Reader
on CMT/CAPT in at least one subtest by Disability Category

CODE DISABILITY

o1
oz

03

o4
o5
06

o7

o8
Lr]
10
11
12
TA

Intellectual Disability
Hearing Impairment
Speech Or Language
Impainment

Visual Impairment
Emaotional Disturbance
Orthopedic Impairment
Other Health
Impairment

specific Learning
Disability
Dreaf-Blindness
Multiple Disabilities
Anstizm

Traumatic Brain Injury
ADDSADHD

Total

5.92

54.79
.01
1.77

0.14
11.87
100




Accommodations

Text-to-Speech and Read Aloud Decision Guidelines 2015-2016

P
iCSI)F

Documentation of Possible Need for (select one) WText-to-Speech or URead Aloud Accommodations for ELA Reading Passages for

Students with Disabilities in Grades 3-8. Submit electronically or Fax completed document to 860-713-7018.

Student has: QIEP
District:

Student Name: SASID:

Q504 Plan
School:

Grade:__ Date:

Responses in shaded boxes may indicate a need for the text-to-speech or read aloud accommodation. A preponderance of evidence should
passages.

exist rather than one or two marks in shaded boxes for the accommodation to be provided to a student in Grades 3-8 for ELA readin

Question*

Assurance- For students with an IEP, evidence found on:

Yes

No

1a. Is this student blind or does this student have a significant visual
impairment?
o 1b. If the student is blind or has a significant visual impairment, is the
student learning to read braille?

Page 1: COVER PAGE WITH DISABILITY CATAGORY
Pages 4 & 5: PRESENT LEVELS OF ACADEMIC ACHIEVEMENT
AND FUNCTIONAL PERFORMANCE

Page10: SPECIAL FACTORS, PROGRESS REPORTING, EXIT
CRITERIA

2. Does this student have an identified reading-based disability that affects the
student's decoding, fluency, or comprehension skills?

Pages 4 & 5: PRESENT LEVELS OF ACADEMIC ACHIEVEMENT
AND FUNCTIONAL PERFORMANCE
Page 7: GOAL & OBJECTIVES

3. Does the student’s disability impact the student’s ability to access the
curriculum?

Pages 4 & 5: PRESENT LEVELS OF ACADEMIC ACHIEVEMENT
AND FUNCTIONAL PERFORMANCE

Page 7: GOAL & OBJECTIVES

4. Have interventions been used to improve the student’'s decoding, fluency, or
comprehension skills?

Pages 4 & 5: PRESENT LEVELS OF ACADEMIC ACHIEVEMENT
AND FUNCTIONAL PERFORMANCE
Page 7: GOAL &0BJECTIVES

5. Does the student use text-to-speech, assistive technology software, audio
books or receive a read aloud accommodation during instruction?

Page 8: PROGRAM ACCOMMODATIONS AND MODIFICATIONS
Page 11: SPECIAL EDUCATION, RELATED SERVICES, AND
REGULAR EDUCATION

6. Does the student belong to Bookshare (or similar organization) or use
identified accessible educational materials (AEM) from Determining the Need
for Accessible Educational Materials (AEM) and Acquiring AEM from the
Appropriate Sources flowchart.

Page 8: PROGRAM ACCOMMODATIONS AND MODIFICATIONS
Page 11: SPECIAL EDUCATION, RELATED SERVICES, AND
REGULAR EDUCATION

7. Does the student use text-to-speech or receive a read aloud
accommodation during Smarter Balanced assessments or other class or
districtwide assessments?

Page 8: PROGRAM ACCOMMODATIONS AND MODIFICATIONS

Page 9: STATE AND DISTRICT TESTING AND
ACCOMMODATIONS

CONNECTICUT STATE DEPARTMENT OF EDUCATION
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CT Alternate

Assessment
AT (CTAA)
 For students with

& o "

significant cognitive

Alternate disabilities.
— The state has the CT Alternate
Assessment Assessment (CTAA) (was the National

Center and State Collaborative —
NCSC) which is aligned to the
Connecticut Core State Standards.

— AT is a basic component for this
population that will be utilizing the
alternate assessment system.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




CTAA —
CT Alternate
AT Assessment

e Up to 40% of student who
& may be taking the alternate
assessment may require

CTAA Augmentative and

Alternate Communication
(AAC).
e Communication is critical

and need to evaluate all
areas of the disability.

 Having the PPT review the
type of AAC being used.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Alternate Assessment

Comprehensive System Framework

Career

T

—_

Curriculum
Common Standards
Learning Progressions

Core ContentConnectors. |

k-

Instruction

Assessment
Gradeleyvel Lessons B
} Formative
SAooommimmeasdations ~
Sumimative

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Career and College-Ready
i B

AT elements bridge the next phases that the student may
encounter.

AT-specificinformation should be included in the statement of transition services.
This information caninclude:
* adescription of the student’s current technology use;

e astatementofthe AT requirementsin the receiving environment (i.e., the school/setting he
or she will be moving to);

* information concerning the transfer of equipment, including user manuals and support
documents;

* identification of key personnel involved in training, accessing funding options, and providing
ongoing support;

*  steps for using and maintaining the AT;

e anoutline of the roles and training needs of team members;

e  follow-up activitiesincluding assessment and evaluation; and

* anindividualized timeline for implementation.

* Be aware the tools that are needed in school may not necessarily be the same as used elsewhere.

NOTE: Veryimportantto inform families and students in cases that the student is using school-purchased devices.
These will need to be returned upon graduation, unless arrangements are made to buy the device from the school.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




AT & Transition to different
Environments

e Continuity of AT uses...

— From class to class
— From Elementary to Middle to High School
e Post Secondary Goals
— Preparation for after school
e Post Secondary Education
e Employment
* Independent Living

CONNECTICUT STATE DEPARTMENT OF EDUCATION




AT and Secondary Transition

e Students may need AT for
— Completing transition assessments
— Filling out applications

— Accomplishing functional tasks in community and
employment settings

— Completing essential job functions

— Accessing and participating in training and higher
education settings.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Components of AT Services

Consideration of AT
Assessment of AT

Documenting AT in the |EP

AT Implementation
Evaluation of AT

e A w £
o Sh TRRE
SERT 2011
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Consideration of AT

e Consideration of AT prior to evaluation

*Process begins with the PPT/IEP team reviewing
information about the student

— Consideration of AT occurs when the student cannot
accomplish the required tasks within the relevant
instructional system; or

— Issues that a student may have in accessing the
curriculum, and participation in and progress toward
completing educational goals.

*Who can complete the Consideration Checklist?

Access areas with accommodations and/or modifications
that are currently in place, then the consideration
process for AT should be completed.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




onsideration of AT

(Appendix 7 of AT Guidelines)

Student: School: Date:

Assistive Technology Consideration Checklist

DIRECTIONS

1.

Please check (« ) the instructional or access areas in which the student is experiencing difficulty completing instructional tasks andfor meetings goals, benchmarks, or
objectives. Record each of the checked areas in Column A of the boxes below (one area per box)

[ writing [ Spefing [0 Reading 0 math
[0 studyOrganizational Skills [ Listening [ oral cCommunication [0 =eatingPositicningMobility
[ Daily Living Activities [0 Recreation and Leisure [ Pre-wocational and Vocational [ other Specify:

2. Specify all relevant tasks (e.g. copying notes from board, responding to teacher questions, etc.) within each area in the space provided. Check the settings in which the task is
required: GEC: Gensral Education Classroom SEC: Specdial Education Classroom COM: Commmunity HOM: Home.

3. In Column B, specify the standard classroom tools {low technolegy to high technology) used by the student to complete relevant tasks identified in Column & Place a check
{= ) in the approgriate box in Column B regarding independence or lack of independence with the identified tasks using standard classroom tools. For areas in which the
student can complete the tasks independently with standard classroom tools, it will not be necessary to complete Columns C-Di

4_  In Column C, specify the accommodations/modifications and assistive technology sclutions that are curmently being utilized. Place a check [+ ) in the appropriate box in
Column B regarding independence or lack of independence with the identified tasks using the identified accommodationsimodifications and assistive technology solutions.

8. Complete Colemn D if the student cannot adequately complete the task with accommodations/meodifications and assistive technology solutions specified in column G

A Instructional or Access Arcas B. Indepandent with Standard | C. Complsiss Tasks with Accommodat Mo catl di D sddittenal SolutlensiSenices
Classroom Tools Asalative T gy Sodutlons Currently in Place Consldersd Including
accommodationsd aszalative Technology Solutions Asaslative Technobogy
Modifications
[] independant [] independent [] Independent
[] Mot Independsnt ] Mot Independent [] Mot Independent
Osec Osec Cloom ClHOM
[T independent ] independent ] Independent
[ Mot Independ=nt [] Mot Independent [] Mot Independent
Oeec O=z=c [Jcowm [JHOM

This documeant was devaloped by the Georgla Project for Assistive Technology, a project of the Georgla Department of Education, Division for Spectal Education Supports.  Permission io photocopy s granted for
non-COmmerclal pUIposes | this credit I5 ret@ined. 11 ks posted on the projects websis at hifpcwww.gpat.org. & July 2008,




Consideration of AT

 Match the AT device with the strengths
and needs of the student

e Elements of consideration
e Consideration Qutcomes

e Document the Considerations of AT in
the IEP

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Consideration of AT

ation of A ve T gy (AT) within the IEP Process Flow Chart

#1: Is the student making adequate progress on |IEP goals/objectives
through task modifications or accommodations, skill remediation, andfor
other interventions?

. +

“AT was considered and is not needed I“Q3 Is the student using AT successfully? I
at this time.”

Action Step: Document in the IEP that

AT has been considered and is not

necessary at this time. l

— . - » #3: Does the |EP team need more
AT |8 faceasalyito el Seee epechiciRe information to determine a student's
goals (name them) in the following ways: need for AT?

Action Step: Document need in IEP and how
AT has been considered and used for this
student to meet those spexific

goals/objectives. /

“AT was considered, however, more specific information is

needed to determine the student's need for AT."

Action Step:

(1) Complete Granby's Assistive Technology Consideration
Guide to help identify students needs

(2) Complete Granby's AT Implementation Plan to determing

next steps
Adlapted from If the student is not currently using AT and not
Zabala, J 5 (1984). The SETT framework Critical questons to i i
35K When making INfoMmed CECIHIONS SOULAT (0n-4ne). Avai making adequate progress toward hisher goals.

more AT information IS needed.
Bowser, 0. & Reed, P. (1098) Educstion tech points: A frame. Al:tlon Step: Go back to question #3 and answer

work for AT planning Foseburg, OF: Oregon Assistive Tech. yes",
ralogy project

vigen_conferercesOG05 149E-HOM pof
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Assessment of AT Needs

e Collaborative Team Process

e Background Information

e Student Observations and Trials

e Recommendations to PPT/IEP Team

CONNECTICUT STATE DEPARTMENT OF EDUCATION




BEYOND Page 8, Page 10 and Page 11

e Elements of AT should be delineated
throughout the IEP.

e Should be identified in each section of the

document as much as possible...

» “Special Factors” page 10

> Outlined in “Present Level of Academic Achievement and
Functional Performance”

» Written in as part/to accomplish goal
* Correlated between page 8 and page 11 — with
a “YES” marked for Assistive Technology.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




AT Documentation

=

4
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Implementation

e Use AT in all environments

— Academic and non-academic

— Home
— Community
— Vocational

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Evaluation of Effectiveness

* Does the AT have an impact on

access, participation and progress?

— Effectiveness is determined by the impact it has upon the quality
of life of the user.

— The degree of fostering the participation, independence, and self-
confidence of the user.

— Continue to examine the device in terms of its efficiency,
usefulness, and availability for the student.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




AT Team

* Providing sustainable AT
services requires:

— A multidisciplinary AT Team including family;
— Commitment from administration; and
— On going professional development.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Professional Development and AT

e Continuous Professional Development

— Enable individuals to meet present needs;
— Increase their knowledge of AT for use in the future;

— Occur frequently enough to address new and emerging
technologies and practices; and

— Be available on a repetitive and continuous schedule.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Support for AT

e Meeting unique needs ...

* Now as technology expands with Universal
Design for Learning (UDL) there is a wider
range of tools and materials that their
individual technology can be integrated with -
ensuring greater access, participation and
progress.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




“Everything should be made as
simple as possible, but not simpler.”

-Albert Einstein

CONNECTICUT STATE DEPARTMENT OF EDUCATION




Accessible Educational/ Instructional Materials
(AEM)

Accessible Educational Materials (AEM)

e A print-based learning environment can
often create a barrier to accessing the
general education curriculum.

e Assistive Technology is the delivery system
upon which the content is presented to the
student.

CONNECTICUT STATE DEPARTMENT OF EDUCATION




AIM and AT: A Two-Part Equation

WWW.CAST .ORG
CONNECTICUT STATE DEPARTMENT OF EDUCATION




Accessible Materials: Simply Said

e http://www.youtube.com/watch?v=J

cPIMIOJJkc 3
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http://www.youtube.com/watch?v=JcPIMlOJJkc
http://www.youtube.com/watch?v=JcPIMlOJJkc

Topic Brief

Connecticut has adopted the National Instructional Material Accessibility
Standard (NIMAS) and in a recent Topic Brief explains:

“In Connecticut, the planning and placement team (PPT) participate

equally in the decision-making process to determine the specific educational
needs of a child with a disability and develop an individualized education
program (IEP) for the child (Section 10-76a-1(14). ...

If a student is identified as having a print-related disability (e.g.,
blindness, visual impairment, physical limitations and specific learning
disability in reading), which impacts the student’s ability to access the general
curriculum, then the PPT may determine, as the competent authority, that the
student qualifies to receive AEM produced in specialized formats as delineated
on the IEP through an accessible media producer (AMP) and/or the National
Instructional Material Accessibility Center (NIMAC).”

AN _pEm PR E—
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http://www.sde.ct.gov/sde/lib/sde/pdf/deps/special/nimas/topic_brief_accessible_educational_materials_aem_and_the_nimas_nimac_additional_assurances_required_for_the_idea_partb_grant.pdf

Definition of "timely manner"”

Connecticut has adopted the NIMAS standard, and
in a recent Topic Brief defines timely manner as:

“all reasonable efforts will be made by the
local education agency (LEA) to ensure that
accessible educational materials (AEM) are
provided to children with disabilities who
need accessible formats of educational
materials at the same time as other children
receiving their educational materials”.

iC 5 DL CONKECTICUT STATE DEPARTAMENT OF FDUCATION



http://www.sde.ct.gov/sde/lib/sde/pdf/deps/special/nimas/topic_brief_accessible_educational_materials_aem_and_the_nimas_nimac_additional_assurances_required_for_the_idea_partb_grant.pdf
http://www.google.com/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&uact=8&ved=0CAcQjRxqFQoTCPeZg7nSpscCFUmVDQod7sUMUA&url=http://www.canstockphoto.com/vector-clipart/pocket-watch.html&ei=8tvMVffYHcmqNu6Ls4AF&bvm=bv.99804247,d.eXY&psig=AFQjCNFWKkXPjzWFq_ZPwJM6cDaVo9jkdQ&ust=1439575398833734

Multiple Sources of AEM

e There are varying Interpretations
of “Qualifying Disabillity” for a
Print-related disability

 The National Library Service of
the Library of Congress
— Blind, Visual Impairment, Physical

Limitations, or a Reading Disability
based on Organic Dysfunction
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National Instructional Material Accessibility Standard
(NIMAS)
Process in Connecticut

e The process begins when a school district
orders new textbooks.

e \When a district submits its textbook orders,
It will need to include language in the
contract requiring textbook publishing
companies to create NIMAS file sets of
their textbook.

« \When your book order includes this
statement, the publisher will make a
NIMAS file set available to the NIMAC for

each textbook ordered.

CONNECTICUT STATE DEPARTMENT OF EDUCATION
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NIMAS

Process in Connecticut
The language on every P.O. should read:

By agreeing to deliver the materials marked with “NIMAS” on this
contract or purchase order, the publisher agrees to prepare and
submit, on or before __/ / , a NIMAS file set to the NIMAC that
complies with the terms and procedures set forth by the NIMAC.
Should the vendor be a distributor of the materials and not the
publisher, the distributor agrees to immediately notify the publisher
of its obligation to submit NIMAS file sets of the purchased products
to the NIMAC. The files will be used for the production of alternative
formats, as permitted under the law for students with print
disabilities.

This is page __ of __ of this contract or purchase order.

i{: SDF CORKECTICUT 3TATE DEPARTMENT OF EDUCATION




Hybrid Process for AEM in Connecticut

ldentify

 Once you have determined that a student s eligible for
NIMAS derived instructional materials (such as a print
disability)
Selection Format Type

e Decide the format that will best meet the student’s
needs (e.g. braille, large print, audio, digital text)

Contact

e You will then need to directly contactthe appropriate
Accessible Media Producers (AMPs)
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Hybrid Process in Connecticut

Contact

The District directly contacts the appropriate AMP (such as
Bookshare, Learning Ally or BESB) to meet the needs of the
student.

— Materials produced by AMPs are generally
available to students and others who meet
copyright criteria to receive specialized formats.

— To receive specialized formats created from NIMAS
file sets obtained through the NIMAC — these files
are for those students who are dually qualified.
NOTE: They meet copyright criteria and are served

under IDEA or have an IEP.
CSDE CONNECTICUT 3TATE DEPARTMENT OF EDUCATION




Resources for AEM in Connecticut
e SDE NIMAS /NIMAC

hit de.ct.gov/sde/cy 2
| () Intemet Explorercanne.s| 2 SDE: NIMAS/NIMAC
File Edit View Favorites Tools Help
= M8 State Department of Educ.. & Center for IDEA Fiscal Rep... e[[)!A-HluI(ilm;'Ihn-.le.qn(... . M =~ B) - & @ ~ Page~ Safety~ Tools~ i~

Home Forms & Publications Calendar

Dianna Wentzell NIMAS/NIMAC
= g

N National Instructional Materials Accessibility Standard (NIMAS) &
National Instructional Materials Access Center (NIMAC)

Parents & Community
General Information

Accessible Media Producers
Contact
Back to BSE Home

Students
Adult Education
School & District

Egﬂ.: 'gf:,z‘;'&%: General Information

+ Ensuring Access to Students with Print Disabilities [PDF]

e CT AIM or http://aim.serc.co/ - Learn about Accessible Instructional Materials (AIM) inclu.

Instructional Materials Accessibility Standard (NIMAS) and trade books/novels. The Web :

by the State Education Resource Center (SERC) and offers more information about the AIM

making process, explores frequently asked questions with resources, lists and active profe

development and learning opportunities offered by agencies throughout Connecticut regar

What Connecticut Educators Need to Know - "Under Construction”

« Topic Brief: Accessible Educational Materials (AEM) and the NIMAS/MIMAC - Additional As

Required for IDEA Part B Grant [PDF]

» Flow Chart: Determining the Need for AEM and Acguiring AEM from the Appropriate Sourc

o Determining the Need for AEM and Acquiring AEM frem the Appropriate Sources - C
Scenarios [PDF] -

http://www.sde.ct.gov/sde/taxonomy/vd_taxonomy.asp? DLN=45423&sdeNav=]45423| ®150% -
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Source Option Flow Chart

Find -

Determining the Need for Accessible Educational Materials (AEM)
and Acquiring AEM from the Appropriate Sources

STEP 1
Identify and determine the student’s need for AEM*

*rafer to instructionsl page

|

STEP 2

Selection and acquisition of Materials*

“refer to scenarios below and the table of AEM resource options

Once the need for AEM is determined and material format is established, qualifications for sources can be explored by the LEA to
obtain materials for students identified in step 1 or who mest the criteria for one of the following categories -

Documentad
Blindness Visual Disability Physical Limitations Reading Disability

NOTE: Under Capyright Law, eligibility for obtaining materials from restricted resources is based on students who are blind, visually or physically impaired
{zuch 32 can the student uze the materizlz that are being uzed by other students scrozs the curriculum ), or with 3 documented print dizability 2z
cetermined snd certified by = competent authority.

Student is eligible to receive textbooks in an alternate
format through the NIMAC: LEA contacts AMP/AL and
eligible for option A to acquire textbook file; contact

options B, C and/or D for other accessible materials.

Does the student require AEM and receive services/
supports on an IEP AND meet Copyright eligibility criteria?

8

Does the student require AEM and receive services/
supports on an IEP, but does NOT meet Copyright

eligibility criteria?

Does the student reguire AEM and receive services/
supports on a 504 Plan AND meet Copyright eligibili

criteria?

Does the student require AEM, but does NOT meet the
right eligibility criteria and does NOT meet eli
under IDEA?

- e Em mm Em Em Em o Em oEm o
)| Student is eligible to acquire AEM - LEA contacts
options: C and/or D.

Student is NOT eligible to receive textbooks in an

1 alternate format through NIMAC or AMP.

" Student is eligible to acguire AEM - LEA contacts
options: B, C and/for D

.
= Student is NOT eligible to receive textbooks in an I
-

walternate format through NIMAC or AMP.

.

Student is gligible 1o acquire AEM - LEA contacts
: options: C and/or D. Student is NOT eligible to receive

* textbooks in an alternate format through NIMAC or
*AMP

4 8 8 8

Bl o Do Dbt of Fobueastion C8fice of Lerring-Stuadent Gervices with prrmsission
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Resource Option Chart

ACCESSIBELE EDUCATIONAL/INSTURTIONAL MATERIAL 5 (AEM)
RESOURCE OPTIONS

Options Available Resources

Mational Instructional Materals Access Center (NIMAC), = federal program established under
IDEA. A student may be eligible for files through the NIMAC, but files can only be requested by an
Accessible Material Producer (AMPYAuthorzed User (AU).

Local Education Agencies (LEAs) nesd to make contact with one of the following selected AMPIAL*
in option A in order to access the files.

A “The following AMP and AL will request files from the NIMAC on behaF of the LEA for use by

2‘;“{; identiied students:
i = Bookshare www. bookshare org

meeis = Leaming All- wenw.learningally.org
copyright = Buresu of Educational Services for the Blind (BESE) - nancy mothesale@ct gov

crilenia {provides Braille and Large Print for students who are blind or visusly impaired)

] » Publishers- digital files or products may be provided to the LEA created by publishers st 3 cost;
$1cgey: :1_91915 LEA must contact the publshers directly to determine wha products are availsble — and

ensure tha proper PO langusge is used.

eriteria = The LEA may contact AMP* (above) to access files for identfied students.
= The LEA may useresources C and D (balow).
Commerislly Crested: LEA may obtain sccessible materisls from ather sources {fres or fesbased
devalonars wehchased, tranhercrmated, publc domain, #in }- for axample
Free Resources: Fee Based Resources:
Siudead Froject Gubenbery - www guienbeg og Furhase Accessible Leaming Matedals [EALM)
requires it REaar- WA Ranine A0aTS Com Fublishers
AE. Balabolks www Cmss-Dlus-a com’ Acceside Book Colection
balocika bim W B eSS Kl e0ok s Ton. o
Copose - REpICCpImSE com Tiarmishe S00KS- Www huminlanooks. Com
Samay - W Damiany Com Autiinie com waay sudinle com
Alex Cataiogees: of Sechmaic Text- Eook Cluts
Google So0ks
] Created locally with publsher pemission such as scanning documents. LEAs must follow copyright

reguirements and obtsin pemission, when necessany.

FOR sUPPORT | TECHMICAL ASSISTANCE, SUPPORT & TRAINING:

State Education Resource Center

EMOREINFO Dr. Smita Werah- worshi@aserc.arg — (860) 6321485 x319
Bean Kavanaugh - kavanaughi@cotserc ong — (B60) 6321485 =370
CSDE

Thomas Bowdresu - thomas. boudresw@ct gov— (BED) 71340525
EESE

Nancy Mathersele- nancymothesele@ot gov — (860) 6024123
The National AEM Center at CAST

WWW.SEM.C3EL 0N — 3EM@Eastong
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Process for AEM in Connecticut

|dentify

 Once determined that a student is eligible
AEM

Selection Format Type

e Decide the format that will best meet the
student’s needs

Contact
e Utilize the Source Option Form

i{: SDF CORKECTICUT 3TATE DEFPARTABENT OF FDUCATION




Resources for AEM in Connecticut

{ Search...
Accessible - /
Educational Materials WWW&ImCeI'CCO
CT AEM Survey
Welcome

Accessible educational materials, or AEM, are materials that are designed or converted in a way that makes them usable
across the widest range of student variability regardiess of format (print, digital, graphic, audio and video). IDEA (the
Individuals with Disabilities Education Act) specifically focuses on accessible formats of print instructional materials. In

relation to IDEA the term AEM refers to print instructional materials that have been transformed into the spedialized formats CT Training
of braille, large print, audio, or digital text.
(-NIMAC Web site Schedule
This site serves as a resource to local education agencies (LEAs), administrators, educators, parents and others interested in AEM Events
learning more about accessible educational materials (AEM) in Connecticut implementing it to support students with print < | =
disabilities. Y
luesday, a
November 17
1:00pm NEAT's M
AEM Modules Showing events
u 13,
— Look for more
What is AIM? =
ElGoogleCa

Launch Presentation
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»

Resources for AEM in Connecticut

v AEM
7 Navigator
Home

Getting Started Need Selection

Acquisition Use

Home

The AEM MNavigator is a process facilitator that guides the work of a collaborative team as they
work through the AEM-related needs of individual students. It is not a screening or diagnostic

Student Summary

tool. The Navigator consists of a series of guiding questions to assist teams with decision-
making about need, selection, acquisition, and use of accessible educational materials.
Learning supports for completing each decision-making step are available throughout. Click

the Getting Started button to begin.
Features of the AEM Navigator

Help Me Decide

|| Help Me Decide

Help Me Decide displays valuable
information in a question and answer format
to help a tearm make informed decisions and
complete the tasks for each of the decision-
making checkpoints.

Tell Me More

| Tell Me More

Tell Me More includes background
information and resources to assist teams

T T T I T ™

Student Summary

Selections and information entered at each
step of the decision-making process are
saved to the Student Summary that can
viewed, edited, printed, or saved to a user's
computer at any time while the team is in the
MNavigator. If an email address is entered in
the Getting Started section of the Navigator,
then the email link can be used to retrieve
the Student Summary for viewing or editing
at a later time. If no email address is
entered, then the Student Summary will not
be retrievable after exiting the Navigator. -

®150% ~

CORKECTICUT
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AEM and Technology

e The information is
the content

e Technology is the
delivery system
upon which the
content is
presented to the

>~ “Bypi )
student
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Final Thought
B

“The future holds the promise of universal design for
tools to assist the learning of all students.

Access to AT will enable children and students with
disabilities to participate and make progress ...

allowing them to become as independent as possible,
making a lasting difference in their own lives,

freeing them to move forward with fewer boundaries
and providing a gateway to greater opportunity. ”

— AT Guidelines 2013

CONNECTICUT STATE DEPARTMENT OF EDUCATION




“Everybody Is a genius.

But If you judge a fish by its ability
to climb a tree, it will live its whole
life believing that it is stupid.”

-Albert Einstein
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Contact Information

Thomas S. Boudreau Smita Worah
Thomas.Boudreau@ct.gov worah@ctserc.org
Education Consultant Consultant

Bureau of Special Education State Education Resource

(CSDE) Center (SERC)
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Questions
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